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The EIE team met with CSI’s Board Chair (Laird Stone) and Trustee Jack Nelsen and 
reviewed minutes from previous board meetings. The CSI Board of Trustees has a 
clear governance structure with board members who understand their roles and 
responsibilities, and are knowledgeable and actively support CSI’s mission and 

strategic plan. The evaluation team found evidence that minor revisions to board 
policy regarding meeting structure and discipline were made in August and 
September 2021. The board’s Policy and Procedure Manual was revised in September 
2021, but there was no clear indication of comprehensive board review. 
 
Compliment: The evaluation team compliments CSI’s Board of Trustees for their 

deep commitment to CSI’s mission, engagement in CSI’s strategic plan development, 

and passionate involvement in CSI’s faculty, staff, and student activities. 
 
Concern: The evaluation team encourages CSI’s Board of Trustees to annually 

review its Policy and Procedure Manual on a regularly scheduled and well-
documented basis. 
 
Standard 2.G.1: Consistent with the nature of its educational programs and 
methods of delivery, and with a particular focus on equity and closure of equity 
gaps in achievement, the institution creates and maintains effective learning 
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meaningful and a part of a culture of continuous improvement. This 
includes the addition of a reflective component to identify practices that 
promote instructional equity. 
 
Compliment: The Canvas sites for planning and program review 
managed by the Teaching and Learning Center are well-designed to both 
inform and support the process and serve as well-organized and readily 
accessible repository for IDP and UDP plan submission. 
 
Concern: The IDP/UDP process has not been systematically implemented 
in areas outside of instruction. While ISO plans are flexible allowing for 
different criteria and data to be used for analysis in each unit, the lack of a 
consistent equity filter could disproportionately impact underrepresented 
populations.  
 
Concern: Examination of equity gaps and prioritization of strategies 
related to becoming a Hispanic-serving institution is not consistently 
considered in the planning process. College planning units and committees 
need to be able to articulate how the college’s value of equity and the 

intention to become a Hispanic-serving institution are represented and 
prioritized in the planning process. 
 

ii.  1.B.2 
The institution sets and articulates meaningful goals, objectives, and 
indicators of its goals to define mission fulfillment and to improve its 
effectiveness in the context of and in comparison with regional and 
national peer institutions. 
 
CSI has developed goals, objectives, and indicators of achievement in the 
strategic plan-based areas of community engagement, student access, 
student achievement, and institutional sustainability.  All goals, objectives, 
and indicators are supported by rationales that justify their significance to 
the institution and by narratives regarding progress, limitations and 
opportunities for improvement. Indicators are updated regularly and 
published on a mission-fulfillment scorecard that is color coded to denote 
where targets have been met (yellow), exceeded (green), or missed (red).  
The information is regularly shared among faculty, staff, and 
administrative leadership (including the Board of Trustees) and is integral 
to the college’s planning and decision-making processes.   
 
Indicators associated with state, regional, or national reporting use 
comparable peer institutions for benchmarking and goal achievement. 
Student achievement data is disaggregated to identify equity gaps. The 
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These efforts are supported by greater access to data relevant to each level 
or area of planning.  The ability to disaggregate data according to different 
student characteristics is already producing changes in decision-making 
and practice. 
 
Compliment: 
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iii.  1.C.3 
The institution identifies and publishes expected program and degree 
learning outcomes for all degrees, certificates, and credentials. 
Information on expected student learning outcomes for all courses is 
provided to enrolled students. 
 
Course-



CSI EIE Peer Evaluation Report  13 
 



CSI EIE Peer Evaluation Report  14 
 

student success and achievement indicators. Assessment Week activities 
also involve independent appraisals of general education and other state-
level learning competencies (see Standard 1.C.6) 
 
Results of the assessment activities are well organized and documented in 
CSI’s learning management system, Canvas. The evaluation team found 

that that CSI effectively “closes the loop” on learning assessment with 

feedback provided by Instructional Deans and the incorporation of 
findings in individual and unit development plans (IDPs/UDPs).  
Meetings with faculty and various faculty leadership groups (i.e. 
Instructional Assessment Committee, Curriculum Committee, and general 
education Ways of Knowing committees) during the visit affirmed the 
processes of student learning assessment and program improvement are 
both student-centered and faculty driven. Furthermore, CSI reviews and 
evaluates all assessment processes, which was evidenced by revisions to 
Program Review templates and the newly developed Institutional 
Optimization and Stabilization process (see Standard 1.B.1) 
 
The evaluation team observed a lack of evidence of systematic learning 
assessment at off-campus instructional sites, including dual enrollment 
instruction at area high schools. Many of these courses are taught by 
adjunct faculty or high school teachers who are encouraged to participate 
in Assessment Week and other main campus learning evaluation activities. 
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Transfer equivalencies are determined primarily by course descriptions, 
supplemented by course outcomes or syllabi, and referred to faculty as 
needed. A common course numbering system provides greater 
transparency of course articulation and seamless transfer for students 
across all Idaho institutions. 
 
Credit for Prior Learning is awarded for satisfactory performance on an 
approved examination. The list of acceptable exams is published on the 
website. Vertical credit may be awarded for students who place in a 
higher-level class in a sequence and successfully pass that class with a 
grade of “C” or better. This placement also requires instructor approval. 

Experiential-based prior learning is limited to 25% of credit required in 
student’s declared major. Experiential-based portfolio assessment is 
available to those who can demonstrate competencies acquired through 
work and life experiences. Faculty consult is required for all experiential-
based assessments. 
 
Concern: Credit for Prior Learning information is available on the 
website but challenging for students to find. 
 

ix. 1.C.9 
The �L�Q�V�W�L�W�X�W�L�R�Q�¶�V���J�U�D�G�X�D�W�H���S�U�R�J�U�D�P�V���D�U�H���F�R�Q�V�L�V�W�H�Q�W���Z�L�W�K���L�W�V���P�L�V�V�L�R�Q����
are in keeping with the expectations of its respective disciplines and 
professions and are described through nomenclature that is 
appropriate to the levels of graduate and professional degrees offered. 
The graduate programs differ from undergraduate programs by 
requiring, among other things, greater: depth of study; demands on 
student intellectual or creative capacities; knowledge of the literature 
of the field; and ongoing student engagement in research, scholarship, 
creative expression, and/or relevant professional practice. 
 
CSI
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The college is an open access institution. Its admissions policies are 
published on the website and in the catalog. Additional sources of 
information such as an Admissions Brochure, a CSI View Book, and a 
“Next Steps for New Students” section on the website are also available. 

Student orientation is offered as an in-person meeting and a student-led 
campus tour. Live and pre-recorded webinars on admissions, registration, 
and new student orientation are available to all students. Orientation topics 
focus on helping students navigate the college environment, transition to 
college life, and accomplish their intended completion, transfer or 
workforce placement goals. 
 
Faculty advisors are available to provide information on specific degree 
and instructional programs. The college has recently moved to a one-stop 
enrollment advising model, which simplifies the student on-boarding 
experience by eliminating the need for students to see multiple people to 
get relevant information or satisfy admissions and registration business. 
This student-centered advising model also provides each student with a 
reliable, personable resource to help resolve unforeseen educational or 
personal issues. 
 

ii.  1.D.2 
Consistent with its mission and in the context of and in comparison, 
with regional and national peer institutions, the institution establishes 
and shares widely a set of indicators for student achievement 
including, but not limited to, persistence, completion, retention, and 
postgraduation success.  Such indicators of student achievement 
should be disaggregated by race, ethnicity, age, gender, socioeconomic 
status, first generation college student, and any other institutionally 
meaningful categories that may help promote student achievement 
and close barriers to academic excellence and success (equity gaps). 
 
CSI’s performance measures of mission fulfillment are used to assess the 

achievement of core objectives associated with the college’s four strategic 

goals: 1) cultivate community engagement; 2) optimize student success; 3) 
drive student success; 4) ensure institutional stability.  The evaluation 
team observed nine of 21 indicators directly related to student 
achievement, which included metrics for student persistence, retention, 
graduation, transfer, and workforce training (postgraduation success). 
 
The college has selected seven national peers and six regional peers to 
compare its results against. The evaluation team recognized the selection 
of these comparable peer institutions involved a strict criterion to 
guarantee that the peer institutions were as comparable as possible to 
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CSI’s institutional, student, and cultural characteristics. This was 

particularly highlighted by representation of Hispanic Serving Institutions 
respective of the Mexican Hispanic student demographic. CSI is also 
evaluating possible peer institutions and comparative data points 
associated with the Postsecondary Data Partnership. The evaluation team 
confirmed CSI’s finding that this rigorous process has limited the college 

peer-based comparable data to only IPEDS-defined retention and timely 
graduation rates.  CSI has effectively leveraged this data to established 
reasonable fall-to-fall retention and 150% of time completion goals.  
 
Most student achievement indicators are not disaggregated on the 
scorecard by Standard 1.D.2’s expressed parameters. For example, the 

retention and graduation rate indicators are disaggregated on the scorecard 
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a public facing glossary-type description and a behind-the-scenes technical 
description.  Project Polaris team members noted how the strategically 
piecemeal implementation of Anthology will support general reporting, 
facilitate a report catalog, improve data integrity, and promote consistency 
among commonly reported data elements. 
 
Concern: The evaluation team observed how the use of data to inform 
resource allocation and mitigate perceived equity gaps is not implemented 
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The evaluation team recommends that the institution 

1. Continue to expand assessment efforts to evaluate student learning 
in dual credit programs and instructional sites outside of the main 
campus (Standards 1.C.5, 1.C.6). 

 

 

 

 


